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Additional information in respect of relevant sections of ’s 

application is set out below. 

1. General Information

 

CONTINUED FROM THE EU APPLICATION FORM – Section 1.11 
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3.0 ENFORCEABLE TERMS 

3.2  
   

 
In the event the Enforceable Undertaking is accepted, it will be disseminated to workers, the victim 

and relevant industry and safety bodies and interest groups within 90 days of acceptance of this 

undertaking. 

Specific actions in the 90-day period include : 

1. 

2. Meetings with Te  Communications workstream to draft information pieces for 

various audiences and plan engagement strategy with kaimahi and , media, unions, 

controlling authorities, and so on. 

 Hui at Toi Ohomai campus with kaimahi and others directly affected by the incident to discuss 

 activity. 

4. Publishing on Te  intranet the terms of the EU and the organisation’s involvement in 

 

 Communicating through ‘  Taipitopito’ (open access Te  newsletter  a summary of 

and milestones planned for the next two years. This information will 

be further disseminated by Tertiary Insight, which is a subscriber-based news channel for 

tertiary education decision makers. 

6. Publishing through NZISM channels a summary and milestones 

planned for the next two years. 

7. Meeting with Te R  Marutau o Aotearoa to discuss 

with a view to discuss further at TRMA conference in April 2024. 

8. Meeting with Business Leaders’ Health and Safety Forum . 

9. Meeting with Ministry of Education, Education Gazette Tukutuku K , to discuss 

dissemination of  

10. Meeting with NZISM Chair and NZISM Ch A meeting 

has already been scheduled for  

 

Te  actions related to the dissemination of information will have the endorsement of Te 

 Council and Te  Executive Leadership Team.  
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CONTINUED FROM THE EU APPLICATION FORM –  

 

Outline the activity and the expected outcomes 

 

and capabilities performing facilities management work across the organisation.  The scale and 

complexity of managing and monitoring the health and safety aspects inherent in contracting activities 

is challenging due to the nature of PCBUs from small family businesses to IWI enterprises and large 

corporates. 

NZ guidelines, ‘PCBU’s Working Together’.1 

organisational values of; 

1.  

2. Manawa roa  

  

and consulting with contractors on the ground and performing the work, including identifying and 

controlling risk, change management, reporting, feedback and learning.  

 to the activity and expected outcomes 

WorkSafe has clear expectations in guidance of what PCBUs should do when building health and 

safety into contract management.2 

-qualifying the 

contractor, choosing a contractor, awarding the contract, monitoring the performance of the contract 

and post-contract review. 

The main emphasis in this guidance is around monitoring the performance of the contract. It includes:  

 
1 https://www.worksafe.govt.nz/managing-health-and-safety/getting-started/understanding-the-law/overlapping-duties/pcbus-

working-together-advice-when-contracting/ 
2 https://www.worksafe.govt.nz/managing-health-and-safety/getting-started/understanding-the-law/overlapping-duties/pcbus-

working-together-advice-when-contracting/ 
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1. Monitoring the performance of contractors and subcontractors, including their health and 

safety performance. 

2. Monitoring work conditions and practices. 

 Bringing unsafe conditions or practices to the attention of the contractors,  

4. Making sure that unsafe conditions or practices are managed.  

high-risk based activities to aid in this area. Recently, WorkSafe Victoria improved the SWMS 

approach with a shift away from risk assessments using risk matrices, colours or labels to having more 

and ‘better work and worker conversations’ about when the risk is present in the work or activity 

being performed and the actual application of controls to eliminate or minimise that risk.  

It is widely accepted that outcomes are improved when frontline kaimahi are actively engaged and 

represented and participate meaningfully on how the work is to be done and what controls need to be 

present and working effectively.   

wants to explore, develop and trial a methodology for its relationships with contractors who perform 

facilities management work. 

The methodology will be linked to our organisational values of: 

1.  

2.  

  

 

 Engaging and consulting with contractors on the ground before work starts. 

 Engaging with the contractor’s workers who will be performing the work, including 

identifying and controlling risk and how work change is to be managed. 

 Reporting and feedback when work didn’t go as planned. 

 Feedback and reflection when work does go to plan. 

  

 
 https://www.worksafe.vic.gov.au/resources/safe-work-method-statements-swms 
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From these engagements, we should be able to identify learning and sharing opportunities from 

successful and unsuccessful work. There is a cultural significance to storytelling and a strong link in 

using storytelling to learn. Humans are hardwired for storytelling. We’re programmed to respond 

intensely to storytelling because stories help to keep us safe. Storytelling was the earliest form of risk 

management, where stories described the threats, as well as expressed the opportunities by taking a 

certain course of action. Through storytelling, we can learn from others without putting ourselves at 

risk and gain new knowledge and lessons about risk and opportunity. 

We expect this use of storytelling with contractors will; 

 Help to make complex systems more visible and understandable by allowing workers to share 

and assimilate complex information in a story format. 

 Allow workers and contractors to see things differently through the lens of others through 

empathy and connection to drive new knowledge and learning. 

 Allow this new knowledge and learning to be ‘sticky’ and combined with reflection, a new 

state of knowledge to exist, which results in different behaviours and outcomes. 

 Allow risk to be ‘kept real’ because we have an emotional response to humanity and 

vulnerability, which helps us to make sense of the world around us when working in a 

complex system. 

We will develop a ‘storyboarding’ method for this sharing of lessons. It will be based on the four 

pillars of People, Place, Purpose and Plot. They are about thinking critically and reflecting, including a 

critique of current constructs of safe work and affirming the importance of critical controls and critical 

 

In more detail, the 4Ps are: 

People 

People in your storyboard provide a connection to the wider audience and stakeholders. The 

storyboard must resonate with the reader, who must be able to see themselves in the story or align with 

the shared story. 

Place 

The organisation, work environment and system conditions have a significant role in storyboarding. 

When you narrate any event or your experience in the form of a storyboard, you must mention the 

 it occurred. These descriptors let 

your storyboard speak for itself, creating authenticity and fostering trust. 

Purpose 

The purpose of your storyboard describes the meaning of your story and your learning intentions for 

the reader. The purpose is not about the corrective actions or ‘fixes’ we often see.  
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Plot 

The plot is that pillar of storyboarding that works for the engagement of your workers and 

stakeholders. Plot is the whole structure of your storyboard that is presented. In storyboarding, think of 

the structure as pouring the foundation for a building. The storyboard needs a plan or layout to build 

the specific plot of that situation, problem or event. 

All four pillars have their significance in storyboarding and learning. They work together with 

storytelling to create a powerful impact on workers to learn and improve through building knowledge, 

curiosity, critical appraisal and critical thinking skills. 
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3.4 

the wider  or sector 

CONTINUED FROM THE EU APPLICATION FORM –  

 

Outline the activity and the expected outcomes 

industry and sector, which link to our organisational values of Manawa nui (We reach out and 

 

 

Develop, trial and share a psychosocial risk tool that can be used to enhance work for teachers in the 

primary and secondary education sector using the work of the Business Leaders’ Health and Safety 

Forum and WorkSafe’s BetterWork principles. In addition, the tool and learnings will be shared with 

the wider tertiary education industry, including universities. 

 

Fund NZISM to complete a feasibility study of establishing an agency to meet the primary 

recommendation in the WorkSafe NZ funded 2022 report called “Aligning New Zealand OHS 

qualifications and professionalism with our health and safety expectations”. 

organisational values of Manawa nui (We reach out a
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 for Deliverable 1: Develop, trial and share a 

 

The teaching profession makes up one of New Zealand’s largest body of workers, with more than 
4 This figure does not include the teacher aides and 

schools under their care as a PCBU duty holder. However, the employer of these schools is a school 

board (public members elected by the community, school principal and usually a teaching staff 

small businesses. 

 

requirements placed on board members, the psychosocial risk impacts on teaching staff may not get 

the attention they deserve. School operations are led by a principal, who performs the CEO role along 

with all corporate functions. The principal is expected to have an understanding of health and safety 

matters, including those in the psychosocial area. 

   

Physical v. Psychosocial Risk 

There has been continued academic research into the psychosocial influences on the teaching work 

environment. However, a review of psychosocial risk management in the teaching profession shows 

awareness of the topic is limited and scarce.    understands that, across the primary and 

secondary education sector, some of the more significant health and safety risks are psychosocial in 

nature and dynamic. The work environment is complex, and the human cost lies hidden and unnoticed.  

 

1) Listen to and discuss their approach to psychosocial risk with engagement at board, leadership and 

 

2) Develop a psychosocial risk tool for BetterWork by leveraging the existing work from the 

for managing psychosocial risks6 and the Safe Work Australia 2022 Model Code of Practice of 

Managing Psychosocial Hazards at Work.7 

3) Develop a methodology for schools to better understand psychosocial risks. 

4) Write and publish a report on the findings through teaching and learning bodies (primary, 

 

 

  

 
4 Teaching Council  -  

 Wischlitzki, E.; Amler, N.; Hiller, J.; Drexler, H. Psychosocial risk management in the teaching profession: A systematic 

review. Safe  
7  
7 Model Code of Practice: Managing psychosocial hazards at work 
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Better work starts with understanding what strengths are in a system to be built on and changing the 

work systems and conditions to create capacity. For the wider health and safety industry, how to 

approach psychosocial risk is still developing.  The Business Leaders’ Health and Safety Forum has 

created a wealth of resources that are being used to further create awareness and understanding. This 

participation and representation practices and involves creating a tool that identifies:  

 What types of psychosocial risk are present within three, school work environments through 

Australia 2022 Model Code of Practice of Managing Psychosocial Hazards at Work. 

 How those risks dynamically interact with each other over time.   

 Using a weak signal and appreciative enquiry approach to understand the protective factors 

that help teaching staff to thrive and what conditions or ‘rubs’ are hindering or threatening 

them. 

 How to provide operational learning opportunities for the school at individual, team and 

organisational levels. 

worker-led, learning approach.  

engagements per term where workers start to identify the psychosocial risks and the impact on their 

ability to thrive. Using the tool should allow workers to see the dynamic nature. The information can 

be used to understand the context and conditions within the workplace and how they manage those 

risks. 

Develop a methodology for the school as a PCBU to better understand psychosocial risks and share 

lessons with school senior leadership by running a learning process from insights from worker-led 

learning to the types of psychosocial risks present in the workplace.  This process should help identify 

system improvements to support better outcomes for workers. 

The final step is to write and publish a report on the findings that will be shared via established 

communication channels in the education sector. 
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 for Deliverable 2: 

qualifications and professionalism with current health and safety expectations 

‘Aligning New Zealand OHS qualifications and professionalism with our health and safety 

expectations’. 

The report was funded by WorkSafe to articulate how NZISM can better work with tertiary education 

providers, employers and NZISM members to ensure the provision of high-quality health and safety 

qualifications that align academic rigour with contemporary good practice.  

The report concluded that, currently, there is an unclear basis and structure of education programmes 

 and deliver OHS programmes and 

for the respective certificates, diplomas and degrees, are not necessarily aligned to current 

international competency frameworks. In addition, education providers are insufficiently engaged with 

local industry sectors and professional organisations. 

Therefore, it is uncertain whether the education programmes provide graduates with the breadth and 

depth of knowledge needed to work as OHS professionals in this country.  

The report was funded to undertake an in-depth analysis of the issues and challenges that NZISM sees 

in current OHS tertiary qualifications, and to propose courses of action to resolve these issues. 

The report concluded that the ‘step-change’ required in New Zealand health and safety (as 

report are required as critical 

components to achieving meaningful improvement in New Zealand’s health and safety record. 

Of the four recommendations, the primary recommendation was: 

That all New Zealand OHS courses above Level 3 should be accredited by an assessment agency 

within NZISM ‘to ensure that workplace health and safety standards are embedded in all academic 

and vocational training at levels 1-6 on the NZQF’.8  The ‘standards’ represent evidence-based, best 

practices in OHS as codified in the INSHPO capability framework [or approved equivalent, such as 

IOSH or the Australian Body of Knowledge].9 

 
8  
9 https://www.inshpo.org/ 
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primary recommendation in the report. 

organisational values of Manawa nui (We reach out a
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3.5 

 

CONTINUED FROM THE EU APPLICATION FORM –  

 

 

 




